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Abstract  

The ultimate goal of education is to empower the individual to be functionally 
integrated into society and lead a responsible life. This paper however noted that 
despite every effort by successive regimes in Nigeria to provide functional education, 
education in Nigeria has reproduced a bunch of inactive and unproductive 
individuals. It noted with particular reference to political education that it produces a 
crop of citizens who cannot think and take decisions for themselves. As a result of 
this fact, such citizens perpetually rely on an established elite who systematically 
marginalize and subject them to a culture of political exclusion. The paper 
recommended renewed commitment to an educational framework that could increase 
the capacity of the citizens to actively integrate themselves into the political 
processes. 
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 As an involving form of government, current trend in democracy is gradually moving away 
from merely casting of votes for people to represent others. The new demand is for a more inclusive 
government where the masses contribute more directly to state’s resource management and decision 
making. This calls for an enlightened population that is capable of contributing meaningfully to public 
policies. It calls for an empowered mass that could rise to provide a formidable loyal opposition and 
challenge to unfavourable government decisions. This is the essence of participatory governance 
which is described as an inclusive form of popular participation within the liberal democratic 
framework. It is seen as any practice in government where non-governmental actors, mostly the 
citizens are empowered to use state resources to make decisions and put in place programmes that 
directly impact on the interest of everyone who contributes to the development process (Effiong and 
Afia, 2013). 
 
 Paradoxically, while continuously boasting of an all inclusive democratic government with 
power of decision making and implementation resting on the people, Nigeria is progressively and 
practically manifesting deepening politically exclusive non-democratic norms where only the elite 
have a say and ideas to contribute to governance. The result of this is a mass of discontentment 
against so-called democratic regimes across Nigeria. It is played out as militant activities, terrorism 
and kidnapping mostly targeted at government institutions and the politically favoured. This is the 
bane of education in Nigeria which stifles individual capacity which could have been mobilized for 
socio-political development. 
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Elements of Political Exclusion  
 One cardinal imperative for democratic governance is the continuous involvement of the 
masses in governmental processes. It calls for individual equality, rule of law, value on the vote as 
well as freedom of the citizens to express themselves and protest against unfavourable government. 
Jega (2007) added that liberal democracy calls for consensus and accommodation as well as peaceful 
resolution of disputes. Such a model calls for maximum participation from the people and the absence 
of elitist domination. 
 
 The basic problem confronting democratic regimes in Nigeria is the systematic exclusion of 
the majority from the political processes. Within this prevailing frame, the masses are turned into 
mere objects of manipulation rather than participation. This is a major deficiency of the Nigerian 
political model which is characterized by a culture of systemic exclusion of the less privileged by the 
elite whose pre-occupation is how to maintain their grip on the political machinery.  
Political exclusion emanates from a culture of political recycling where sitting public officers and 
retired officials who seize power cling on to it as long as possible (Ikpe, 2005). It is the systematic 
marginalization of the masses from the political processes. In practice, political exclusion vests power 
in the hands of the elite, who personalizes such power and uses it to determine decision making and 
the distribution of shared resources. It stands against the principle of participatory governance 
intended to see and use the popular mass as the foundation for policy decision and implementation 
(Effiong and Afia, 2013). Political exclusion arises as a bye-product of mis-governance and negates 
good governance (Adedeji and Ayo, 2000). Political exclusion therefore thrives, 

(a) Where few people constitute the political elite manifesting as party caucus and godfathers;  
(b) Where political decisions become the exclusive right of the privileged;  
(c) Where decisions are imposed on the majority by the minority; 
(d) Where the electorate, including some registered members of the political party have no hand 

in selecting their representatives; 
(e) Where development projects are imposed on the people and executed at the discretion of the 

anointed contractor; 
(f) Where the role of the electorate is to engage in mock voting and singing the praises of elitist 

favoured representatives; 
(g) Where the distributive capacity of the state is subject to the dictates of non-governmental, 

invisible and unofficial machinery and 
(h) Where the masses have progressively been disempowered and deprived of the capacity to 

voice out their discontent or rebel against non-functional government institutions and policies. 
 
 Political exclusion has become a useful tool in the hands of the elite whose pre-occupation is 
perpetuation in power. Unable to access power and attendant values, the Nigerian state is mired in a 
culture of endemic crises and instability. Eneh (2007) noted that it has resulted in a rain of heinous 
activities such as thuggery, cultism, kidnapping, unprovoked mischief and insecurity to lives and 
property.  
 
Education in Nigeria 

Gold-Thorpe (1968) in Okorie (2005) saw education as any medium which could enhance 
people’s ability to appreciate the need for change and therefore work to achieve positive change. In 
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this perspective, the ultimate aim of education is capacity building with a view to producing 
individuals who are functional in defined spheres of life. It instills in the individuals the knowledge, 
skills and attitudes that enable them to become useful, functional and responsible members of society. 
 
 Education in Nigeria has come a long way; evolving from an informal structure embedded in 
traditional norms and values to the colonial-scripted formal education founded on structured 
curriculum. Since independence, education has gone through a number of innovations such as the 
establishment of indigenous institutions for higher learning, the adoption of the Universal Primary 
Education in 1976 and the Universal Basic Education in 1999, which is used as a platform for the 
pursuit of Education For All in 2015. There has also been emphasis on the establishment of private 
schools from the nursery to the universities, which has grown phenomenally.  
 
 Similarly, the curriculum in Nigeria has undergone a number of changes, shifting emphasis 
from the 3RS to the 6-3-3-4 and the envisioned 9-3-3 systems. It has placed emphasis on teacher 
education, adult education, distance and open learning as well as citizenship and gender education 
(Benson and Ntuk, 2007). 
 Curriculum innovation becomes necessary as a responsive tool to societal changes. It must 
adapt itself to the social, economic, cultural and political imperatives of an evolving society. Socially, 
the curriculum should foster healthy interactive living among the citizens. Economically, it should 
provide a functional framework for individual survival. Culturally, it should be able to sustain and 
transmit the desirable norms and reform the undesirable ones among the people. Politically, the 
curriculum must be able to sensitize and mobilize the citizens for active political participation. The 
problem with education in Nigeria is not the lack of curriculum reforms but rather the deficiencies in 
such reforms that paralyze the educational output. 
 
 In his survey of education in Nigeria, Adeoye (2008) noted that there is a monumental decay 
in the sector. This is characterized by infrastructural decay, over crowded classes and poor teacher 
motivation resulting in strikes and students’ demonstrations which have become synonymous with 
education in Nigeria. The report also noted that educational institutions in Nigeria lack the carrying 
capacity as only 16.7% of students who seek admission into Nigerian universities ever get absorbed. 
 
 Despite the theoretical bickering about science and technical-oriented education, education in 
Nigeria is still biased in favour of the production of individuals who clamour for white-collar jobs. 
This is because the type of education that is valued in Nigeria is one which confers distinctive paper 
qualifications and degrees on the individuals without the commensurate capacity. This has created a 
big crack first in the individual and then in the society. To fit into the certificate craziness, students as 
well as institutions, especially the competitive private ones resort to various forms of examination 
malpractice (dishonesty) in order to dole out results that attract the eye but add no value to the 
productive system. This explains in part why schools in Nigeria attract very negligible number of 
foreign students and why only six out of the over 124 universities in the country appeared in the 
ranking of the top 100 universities and colleges in Africa in 2011 and why no private university and 
college was ever ranked (Odu, 2013). It also provides an explanatory model for the spate of certificate 
forgery in the country (Enaibe, 2011). 
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 The above phenomenon has also given rise to the proliferation of profit-oriented, fake and 
illegal institutions operating in residential homes, rented apartments and public schools, which dole 
out certificates with reckless abandon. In a survey of the educational terrain in Nigeria, Odu (2013) 
gave a chronicle of about twenty-eight fake and illegal universities across the country. One is not to 
mention the mushroom private nursery, primary and secondary schools that is a common feature of 
streets in Nigeria (Uche-Okobi, 2013). 
 
 Expectedly, education in Nigeria has been a champion in producing defective, unreliable and 
functional illiterate graduates with glorified certificates (Ojudu, 2012). Adeoye (2008) has noted that 
about 70% of Nigerian graduates are unemployable forcing industries and organizations that engage 
them to spend huge sums of money on retraining.  
 
 In the face of the above, the prospect for education in Nigeria is bleak and endangers the hope 
of realizing the dream of Education for All in 2015. A number of reasons have been given for this 
scenario. Paramount among them is the lack of commitment to implement educational policies as well 
as the low budgetary allocation to the educational sector (Effiong, 2007). According to Mordi (2008), 
the total yearly budgetary allocation to the educational sector could not even cater for the 
infrastructural need of one university in the country. 
 
Education in Nigeria and Political Exclusion 
 The essence of education is to empower the individual to become functional in society. 
Within the democratic framework, education is necessary in alerting the individual first to his or her 
right and second to his or her obligation as a citizen of the country. As a tool for effective citizenship, 
Johnson (2004) noted that education especially political education is tailored to produce the necessary 
training in citizenship and broaden the citizen’s sense and scope of participation in community and 
national affairs. It is to enable the citizens understand and inculcate the desired political behaviour and 
the factors that shape the political actions, events and institutions in society (Enoidem, 2008). Its 
essence is to produce a society which has an all-inclusive norm in policy decision and 
implementation. 
 
 In the formal school system, political education is structured as civics or citizenship education 
and designed to enlighten the learners about the demands they could make on the political system, 
what to give to it and what to expect from it (Effiong and Enetak, 2011). They noted that outside the 
school, political education is a continuous process of societal enlightenment through mass political 
mobilization and public enlightenment about what the government does and what it expects from the 
citizens. 
 
 However, political education in Nigeria has suffered the same seizure as the other forms of 
education. In the formal setting, political education does not receive the kind of attention it deserves 
to create any positive impact on the citizens. In most cases, it is subsumed under a general course to 
which one or two credit units is/are assigned and where one teacher is exposed to a class size of over 
500 students. At the end, the students become merely occupied with how to pass the course than 
internalize the curriculum contents. 
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 Outside the school system, political education has been anchored on mass enlightenment 
programmes of agencies such as the National Orientation Agency (1993), Mass Mobilization for 
Social Justice, Economic Recovery and Self-reliance (MAMSER) (1987) and the Political Bureau 
(1996). It has also been expressed through programmes such as the Ethical Revolution (1979-1983), 
War Against Indiscipline (1984-1986), War Against Indiscipline and Corruption  (1987), National 
Rebirth (2000) and National Rebranding (2009). 
 
 Unfortunately, rather than bring about a self – conscious citizenry that could maximally 
participate in the political process, political education in Nigeria has systematically entrenched a 
culture of political exclusion. Effiong and Enetak (2011) noted that such programmes have failed to 
empower and enlighten the people politically because they are controlled by materialistic elite who 
has no moral lesson to teach but rather committed to sustaining a culture of political exclusion of the 
younger individuals. 
 

Essentially, political education in Nigeria has demoralized and impoverished the citizens. It 
does not empower them to think for themselves or make independent decisions. Rather, it 
disempowers the people economically and compels them to always look up to the strategic elite for 
survival (Effiong, Afia and Wilson, 2012). Trapped in this inertia, the citizens mortgage and lose their 
rights and freedom to the privileged who monopolizes the decision making and values distribution 
processes. Political education in Nigeria has failed to provide the citizens with the enablement to ask 
what the government is doing, how and why it is doing it and has produced a band of political misfits 
who lack the capacity and means to identify and defend their rights in the face of abuse. It has 
intensified their marginalization from the electoral system as they become victims of elitist imposition 
of candidates and policies. Political education in Nigeria has brought about deprivation as the citizens 
could not rise to take part in the structure of values allocation in society. 
 
Conclusion  
 Education is functional to the extent that it empowers and effectively integrates the citizens 
into the economic, social and political life of the society. Politically, education should enable the 
citizens understand the political norms of the system and to participate actively in its processes. 
Unfortunately, education in Nigeria has failed in all spheres of the citizen’s life. By failing to 
empower the citizens skillfully and economically, education in Nigeria fosters a culture of political 
exclusion where young school leavers could not have access to public offices, take part in decision 
making or have a say in determining values allocation in society. Operating from a defective 
background, education in Nigeria produces individuals who are continually deprived and 
marginalized by the privileged elite. In frustration, the politically excluded, especially the youth resort 
to anti-social forms of behaviour which deepen the decay in the Nigerian society. 
 
Recommendations  
 For education in Nigeria to foster a culture of political inclusion, it is necessary for the 
political leaders to show commitment to implementing skilled-based educational programmes which 
would produce self – employed citizens who could take decisions for themselves. As long as school 
education in Nigeria turns out graduates who depend entirely on jobs from established private 
institutions, they would ever remain politically excluded in the system. 
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 De-emphasis on paper qualification would also help to produce a crop of empowered citizens 
whose capacity at work places and leadership would not be questioned. This is one way though which 
Nigerian graduates could easily be included in the political processes. 
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